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ABOUT PEHLAY AKSHAR

LP’&B@ Akshar Foundation works to ensure
every.child has access to a holistic education
that prepares them for the Q‘ESi century

workplace o
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Pehlay Akshar commenced its operations in 2008 in
partnership with®the government sqhools in Mumbai. '_..-ga
Having obé%h\ed sgstemlc issues in géqnventlonal English
teaching in the‘classrooms that focuses-on rules and
structures whlip ‘makes learning difficult, Pehlay
Akshar decided to ervene. ,They work towards"
creating safe spaces in the classroom to help learners

be more receptive to a new language. Through their
3 .

program, U Akshar is helping teachers enhance

their ctional  English ~as. well as _classfoom

management skills so that the same can Jc')‘e tr‘aq‘i{f’ced
effectively to students i n;' the classroo
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ABOUT THE PROGRAM

BMC - PEHLAY AKSHAR TEACHER DEVELOPMENT
PROGRAM

In April 2016, Pehlay Akshar Teacher Training Program was initiated to enhance the classroom
management and engagement skills of BMC government teachers spread across 24 wards in the Mumbai
region. A scalable program was created wherein a two-pronged approach of imparting training sessions
and providing a peer-learning platform to teachers was used. The program trains teachers in modern and
smart pedagogies to break out of mental barriers and prejudices. Displaying agility, Pehlay Akshar shifted
the teacher training program to a virtual mode due to the outbreak of COVID-19.

The program was divided into 2 phases, covering 12 wards in each phase, for ease of administration and
program monitoring. The program followed a cascaded model for training all the government teachers. A
cohort of 10% selected teachers was created based on aspiration, willingness, and demonstrated
leadership capacity. These were called "Star Teachers" whose support was taken to train the rest 90% of
the teachers, called as Regular Teachers. This model made the training program more effective, and
efficient with a focus on peer interactions and learning.

The phases of the program are as shown below:

Implementation Phases #
2019 - 20 2021 - 2022 2022 - 23
Star Teachers - 1" set of 12 wards All Teachers - 1st set of 12 wards

+ Training by PAF Facilitators; 5 + Training by PAF Facilitators; 22 + Revision of concepts

days, in-person weeks, I hours a week, virtual
HASE 1 platform + Saathi Sessions; once a week,
+ Saathi Sessions with PAF in-person
Facilitators; once a week, + Saathi Sessions with Star
in-person Teachers; once a week, virtual
platform
+ Orientation of HM's, BO's and
AD's
Regular Teachers - 2nd set of 12  All Teachers - 2nd set of 12 wards
wards
+ Training by PAF Facilitators; 22  + Training by PAF Facilitators; 22 - Revision of concepts
weeks, I hours a week, virtual weeks, I hours a week, in-person
HASE 2
platform and virtual platform + Saathi Sessions; once a week,
in-person
+ Saathi Sessions with Star + Saathi Sessions with Star
Teachers; once a week, virtual Teachers; once a week, in-person
platform

Integrated Digital learning over PA App
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The Pehlay Akshar Foundation(PAF) and Municipal Corporation of Greater Mumbai (MCGM) program
intend to impact 9000+ government teachers and 3 lakhs+ students through their intervention. The
program has been built on the foundation of a robust implementation strategy with a well-qualified team to
carry out the operations and the intervention with the school teachers. Over the course of 1 year of the
program, the teachers go through a rigorous 22 sessions of training and 34 peer-to-peer learning
sessions in the form of structured and PAF facilitated Saathi Sessions.

Selection of STAR teachers
from 12 wards

Training and capacity building
of the selected STAR teachers

Implementation and
Capacity Building

12 months

All primary and upper primary
teachers of the 12 wards
undergo training by Pehlay
Akshar Trainers

Trained STAR teachers
conduct "Saathi Sessions" for
the Regular Teachers with the
help of PAF facilitators

PAF Facilitators conduct Saathi
Sessions for Star Teachers for
capacity building

Implementation and

Revision

12 months

All teachers of the 12 wards
continue to undergo training at
a lower frequency

Trained STAR teachers
continue conducting “Saathi
Sessions”

Refresher training for teachers
who have been through the
program

Integrated Digital learning for
teachers through the APP

Saathi Sessions continue with
minirmal from Pehlay Akshar

The Pehlay Akshar Foundation and Municipal Corporation of Greater Mumbai (MCGM) have collaborated
to train and build the capacity of all primary and upper primary teachers by 2023, to improve their English
language pedagogical techniques for improved English learning outcomes among children.
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IMPACT ASSESSMENT
STUDY

BMC - PEHLAY AKSHAR TEACHER DEVELOPMENT
PROGRAM

This report presents the findings from the impact assessment study of the BMC-Pehlay Akshar Teacher
Development program, conducted in 24 wards of the Greater Mumbai area. The program has supported
teachers with training to improve their English skills and ability to engage with students in the classroom.

The impact assessment study carried out between April 2021 to April 2022 adopted a longitudinal study
design wherein data is collected prior to, during, and post-intervention. The data is collected from various
program stakeholders including the teachers, headmasters, and the program team. Following the OECD
framework for impact assessment, the study has been carried out using the lenses mentioned below:

The Relevance of the teacher training program basis the needs of the
government schooling ecosystem.

Building the capacity of teachers in new pedagogical techniques for
converting classrooms into a safe space to learn for the child, as the result
of the Impact of the program.

Rigour and Effectiveness of on-ground implementation, stakeholder
- involvement and participation to enable timely outcome delivery.

® 0 The Sustainability of the program, teachers' willingness and motivation
‘x to continue undertaking professional development and engage positively
with the students for better learning outcomes.
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Sattva followed a mixed-methods approach comprising qualitative and quantitative methods of research
for data collection. Sattva conducted quantitative surveys, FGDs and in-depth interviews for Star
Teachers, Regular Teachers and the Pehlay Akshar Program team. Sattva also conducted an
independent Functional English Assessment to objectively assess the English skills of the teachers.
Further, a Growth Mindset assessment was conducted to assess beliefs, mindset triggers and attitudes
towards learning and development.

While the study has measured the impact of the program on both Star and Regular Teacher cohorts
separately, the focus has been on Regular Teachers due to their significantly larger population size.
The evidence for the program's impact on the teachers has been mapped across 4 key areas of
development. The insights in this Report also map these key impact areas, as follows:

Growth Functional In-depth Classroom

Interview Observation

Stakeholder Survey Mindset English
Assessment Assessments

Phase 1: Endline Star Teachers 105 5
570 97 7
Ph 1: Endline Regul
ase ndline Regular 300 25
Teachers
Phase 2: Baseline Star Teachers 140 5 No classroom
observation
1175 106 due to virtual
setting of
; i schoolin
Phase 2: Baseline Regular 314 25 g
Teachers
Phase 2: Endline Star Teachers 105 5
641 240 76
Phase 2: Endline Regular 300 25
Teachers
Pehlay Akshar Management Al
Team
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Impact of the Program on the 'Star
Teachers' Cohort

'Star Teachers' are 10% subset of the BMC teachers selected by the program based on leadership capacity and
willingness. Star teachers help facilitate self-help peer groups called Saathi Sessions for the remaining 'Regular
Teachers'; in order to enable judgement free peer interactions and learning.

Phase 2 Star Teachers perceive the program to have improved their
confidence levels and encouraged professional development

Phase 2 Star teachers perceive an improvement in their confidence,

As key facilitators of peer learning English and teaching abilities due to the program

sessions for the Regu|a|’ Teachers, 89% Positive impact due to the program | Star Teachers (N=105)
of the Star Teachers reported high B Fhase 1 Star T —
confidence in leading these sessions. teacher Endline teacher Endline

Star Teachers outlined receiving
constant support and encouragement
from Pehlay Akshar facilitators which
resulted in increased comfort in their
leadership role as Star Teachers.

Increased Improved English Manage Improved comfort

confidence communication ability Classrooms better towards challenges
79% of the Star Teachers perceive an Phase 2 teachers reported having achieved the goals set by
improvement in their own and the their cohorts during the start of the intervention

0 A ananA Goals achieved by your cohort | Star Teachers (N=105)
Regular Teachers' teaching abilities.

. . . | | i Ph 2's her Endli
They have reported an efficacious pivot Plicss 1 iz ieecher Badiine L] FISSE 2 SUar teachisr Seliine
in the cohort teachgrs English Improve English
competency as well as skills to manage skills

the classroom due to the program.
Improved English
teaching ability

Improved English
teaching ability
While Star Teachers believe that their

cohorts are trying to make active efforts
towards their professional
development, increased workload due
to the reopening of schools has
manifested in low attendance and

Increased teaching
confidence

Phase 2 Star Teachers’ are more focused on ensuring higher
attendance and participation from regular teachers than over

participation in the sessions. 89% of the their learning and content reception

Star Teachers reported facing reduced Outcomes of Saathi Session | Star Teachers (N=105)

attendance and lower motivation from M Phase 1 Star Phase 2 Star . B Phase 2 Star
Regular Teachers during Saathi teacher Endline teacher Baseline teacher Endline

Sessions. Pehlay Akshar demonstrated
agility in addressing these challenges
by introducing flexibility in session

timings to suit the convenience of the 86%

teachers. This resulted in a 70% [l 67%

consequential improvement in o 47% 46% e

participation and learning in the 18% S1% e 14%

S eIk, Participation Teachers new Creation of safe Peer to Peer
from Teachers |earning in Session space learning
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Impact of the Program on the 'Regular
Teachers' Cohort

Regular Teachers are all the BMC teachers who are trained by the Pehlay Akshar trainers and participate in peer-learning
sessions facilitated by Pehlay Akshar Facilitators with the support of 'Star Teachers'. The sections below outline the
impact of the intervention on this cohort of teachers.

1.SELF DEVELOPMENT
Teachers' Desire to Learn and Undertake Professional Development

Teacher feel they now have adequate resources and
75% of Phase 2 Teachers have reported being  ©opportunities for self development
. ) ) Phase 2 Teachers (N=300)
motivated to attend the program despite having to

cope with the changes in online and offline BN

schooling modes due to the pandemic waves. Endline 90%
Teachers' motivation mainly stems from their desire Phase 2
to improve their classroom management, enhance Baseline
their subject teaching skills and develop their
student’s English abilities. Phase 2
Endline

1.1 Provision of resources and guidance from Pehlay Akshar
enabled teachers to undertake professional development

During the Baseline study, 66% Phase 2 teachers perceived a need for a capacity-building program due to the
reported lack of guidance and resources to upskill themselves, which in turn hampered their motivation to
undertake professional development.

Post the intervention, 86% of Phase 2 teachers reported the bank of resources supplied by Pehlay Akshar like
worksheets, activities, English-speaking material, etc. to be very useful. They expressed the desire to
continue receiving the same. However, with the reopening of schools and an increased need for engaging
students in the classroom after a gap of 2 years, teachers are inclining more towards improving their subject
teaching and classroom management skills over English enhancement.

Shift in primary motivation from Personal English improvement to Subject teaching for

Phase 2 teachers
Motivation to attend the training program | Phase 2 Teachers (N=202)

W Phase 1 Endline m Phase 2 Baseline B Phase 2 Endline

Subject English Personal Classroom Technical Skill
Teaching Skills Teaching Skills English Skills Engagement Skills
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1.2 Lack of time has been the biggest hindrance to undertaking
professional development for the BMC school teachers

First the on_s!aught ol (_:OV|D_19 which Compared to 93% Phase 1 teachers only 66% Phase 2
brought administrative duties to check the teachers are spending dedicated time on professional

health emergency and next the reopening of development

8 e 8 Numbers of hours spend weekly on professional development | Phase 2
schools has significantly increased the S acherel (N=350)
workload on teachers, aggravating the

existing challenge of a lack of time. With PEhnadslfni 93%
added responsibilities including recurring
health check-ups, community mobilization,
ration distribution, etc, teachers are finding Phase 2 66%

it challenging to devote time to self
learning.

Despite guidance and resources provided by PAF, only 66% Phase 2 teachers are spending dedicated
time on their professional development with only 40% spending time on English development. As a
function of schools reopening, teachers are more focused on polishing their classroom management
techniques in this phase.

Lower number of Phase 2 teachers are actively spending time on English skill

development
Time spend weekly on English development | Phase 2 Teachers (N=300)

Less than 1 hour M 1hr - 4hr

Phase 1 Baseline Phase 1 Endline Phase 2 Baseline Phase 2 Endline

2. Peer to Peer Learning
Readiness to seek support from peers for learning and growth

For peer learning and knowledge sharing, Pehlay Akshar has provided a platform in the form of weekly
Saathi Sessions, facilitated by the Star Teachers and the Pehlay Akshar team to encourage peer learning
and confidence to seek support. During these sessions, the teachers not only share their classroom
experiences and challenges but also immerse themselves in activities to hone their functional English as
well as soft skills.
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2.1 Saathi Sessions have provided a safe space to the teachers to
share and discuss their challenges

96% of the teachers perceive a strong presence of safe space in Sessions. Teachers also reported that
sharing classroom experiences in the sessions has improved their confidence to reach out to their peers for
support and reduce their dependence on the headmasters for the same. The headmasters are still consulted
on critical issues and challenges. Further, 99% of teachers have reported Saathi Sessions to be useful in

giving an opportunity to engage in English speaking and activities which helps improve their confidence and
reduce the fear of the language.

Phase 2 teachers’ dependency on their Headmasters has drastically

reduced Teachers mitigating challenges
Phase 2 Teachers (N=300)

Phase 1 Endline M Phase 2 Baseline MW Phase 2 Endline

Try to find Support from peers Use the internet Support from HM
solution by myself

Teachers connect with peers prior to the program was infrequent and Average Rating
. . . for training

lacked focus on structured peer learning. With the weekly recurring Celons

Saathi Sessions, teachers reported that Saathi Sessions have been able

to provide them with a structured platform for regular peer interaction and

CO'Iearning- Average Rating

for training
Saathi Sessions
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2.2 Saathi Sessions have induced a positive shift in the
growth mindset amongst the teachers

Carol Dweck coined the terms fixed mindset Most Phase 2 teachers display "growth mindset with some
and growth mindset to describe the underlying  fixed ideas®

i . Growth mindset Rubric with Scores (0-60) | Regular Teachers (N=300)
beliefs people have about learning and
intelligence. When learners believe in their
potential to grow, they understand the value of Strong Growth
effort which leads to higher achievement. Mindset (45-60) |gf:PA

Phase 2 Baseline B Phase 2 Endline

Growth Mindset with
some fixed ideas

An independent assessment of teachers was (34-44)
conducted using an empirically tested

questionnaire to understand the program's Fixed Mindset

influence on teachers' beliefs to learn and ~ with growth

grow. The results demonstrated that after e ()

undergoing the training program, teachers

exhibited a positive shift in their ideas of S”O"SI_FLXE‘i 0%

. . Inase 0,
learning and growth or a higher ‘growth (0-20) 0%
mindset'.

Phase 2 teachers were able to adopt the following tech tools in
While in-depth discussions with the teachers their virtual classrooms

reflect persisting inhibitions towards English - e applied By teachers | Phase 2 Teachers (N=200)
and the use of technology, teachers have
shown progress in terms of adopting the new
tech tools learnt in the training. Hence,

A
-
s
. . Power
frequent growth mindset exercises, and point @ @ @ @

reminders will ensure a sustained shift in

a a a a
- - - -
[ Aud Aud [

Videos

mindset in teachers which is critical to ensure G°F°9'e
. . orm
translation of the same to students in the

classroom.
None

|:| Fixed ldeas |:| Growth Ideas

Phase 1 Phase 2 Phase 2 Endline
: . . . Endli Baseli R
Questionnaire Statements (Indicative List) LI O ASEHNE esponse
Response Response (Average)
(Average) (Average)
Some people are good/kind and some not, but people don't 42% Agree 58% Agree
change often

Math is much easier to learn if you were born with talent for it 28% Agree 42% Agree
Y thi iff tl tthe i t

ou can do things differently, but the importan 529 Agree 54% Agree
parts of who you are cannot really be changed

Music talent can be learned by anyone 42% Disagree 44% Disagree
| appreciate when colleagues, headmasters or parents of 96% Agree 70% Agree
students give me feedback about my performance
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3.1 Teachers reported that the program has equipped them with
new and improved teaching and classroom management techniques

With  Schools reopening and students
returning to the classroom after gap of
almost 2 years, teachers feel a stronger
need to improve their classroom
management to make their lectures more
engaging for students

Attributing to Magic classroom pillars* and
energisers covered in the Training sessions,
91% Phase 2 teachers reportedly perceive
an improvement in their teaching abilities
and an increased participation from students
in the classroom as a result of practices and
techniques taught by Pehlay Akshar. Magic
Classroom is an important concept
developed by Pehlay Akshar which rests on
3 important pillar of i) Appreciation ii)
Motivation and iii) Engagement in order to
ensure judgement free safe learning spaces
in the classroom.

Phase 2 teachers are employing various classroom teaching

methods taught to them in the session

Pehlay Akshar training improved teaching ability of teachers | Phase 2 Teachers
(N=279)

Phase 1 Endline M Phase 2 Endline

Introduction to
Magic Classroom)

Activities to

engage students

Communicate Better
with Students

Managing Students
Behavior 26%

Comfortable with digital
mode of teaching
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3.2 Implementation of the 3 pillars of Magic
Classroom

Phase 2 Teachers are employing methods like claps and snaps to appreciate
and encourage students as compared to more virtual means used by Phase 1

teachers during online classes
Pehlay Akshar training improved teaching ability of teachers | Phase 2 Teachers (N=279)

Phase 1 Endline B Phase 2 Baseline B Phase 2 Endline

Clapping

'Okay' emoticon

Thumbs up

Phase 2 Teachers are using various activities to engage with the students
Engagement- Magic classroom Pillar | Phase 2 Teachers (N=300)

Phase 1 Endline M Phase 2 Baseline MW Phase 2 Endline

Games & Quiz

Relevant homework

16%

Songs and Drama

13%

Group Activities

With schools reopening, Phase 2 Teachers are being able to actively motivate

students through team work
Motivation- Magic classroom Pillar | Phase 2 Teachers (N=300)

Phase 1 Endline B Phase 2 Baseline B Phase 2 Endline

Self-motivation Use energisers Team work Creating goals
for students




3.3 Teachers are actively using Teaching and Learning Materials
in their classroom but are unable to build effective lesson plans

In addition to the 3 pillars of Magic Classroom, Sattva, during the study, observed the usage of TLM
(Teaching/Learning Material) with teachers using handmade charts on environmental and mathematical
topics, objects like prisms, weighing scales, etc. to aid subject matter understanding and improve students’
engagement with the lessons.

One area of best classroom practices where the BMC teachers can use Pehlay Akshar's support is to
create lesson plans. Based on observations during the study, Phase 2 teachers are not creating lesson
plans proactively despite a mandate from the BMC. The Pehlay Akshar training can equip teachers with
effective mechanisms and standard techniques to be followed while planning their lessons. These pro-tips
will not only help teachers engage better with the students but also help complete the syllabus on time
which is a common challenge reported by the teachers.
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3.4 The program has equipped teachers in ways of creating a
positive student-teacher relationship in the classroom

The government school teachers had Teachers are actively building a positive classroom environment
earlier reported facing Cha||enges in Activities to build a positive student-teacher relationship | Phase 2 Teachers (N=279)
dealing with difficult situations and student

i o i Speak politely to
behaviors. The program has equipped
teachers with techniques such as the students

counseling, understanding and
empathizing with the students, and

speaking to students about their issues. Share personal

experience

Make them play a game

98% of Phase 2 teachers are actively
before or after the class

opting for polite conversations. As

compared to the Baseline study, 30%

more teachers during the Endline study Share a story
reported using counselling methods to with the students
develop a positive student-teacher

relationship and make the students feel

safe.

M Phase 1 Endline

B Phase 2 Endline

4. Functional English
Improvement in English Communication and English Teaching Skills

4.1 The program has helped in checking teachers' inhibitions
towards English speaking and communication

During the Baseline study, 84% of Phase 2 teachers expressed their aspiration to improve their English skills
but reported having inhibitions towards the language due to a lack of i) systematic guidance, ii) self-
confidence, and iii) opportunities to communicate in English with friends or family. The program has provided
structured guidance and a dedicated peer-interaction platform in the form of Saathi Sessions to help break
mental barriers toward the language.

Phase 2 Teachers have been able to overcome challenges previously

inhabiting their English learning aspirations
Challenges able to overcome | Phase 2 Teachers (N=300)

English Availability Opportunity Dedicated
speaking of to speak time
confidence guidance (People)
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The teachers are reportedly satisfied with the resources and guidance provided by PAF and aspire for more
guidance in the future, as it helped them undertake English development. As per the feedback from the
teachers, the sessions where Functional English content was covered were also the best-received sessions.
Not only were these sessions the most enjoyable as per ratings from teachers, but also witnessed a high
level of content retention and understanding.

Resources used by the teachers to improve their own English skills
Resources use to improve English skills | Phase 2 Teachers (N=198)

Reading English
content

Watching English
Videos

Speaking in
English

I Phase 1 Endline
B Phase 2 Endline

Mobile Apps

4.2 Objective assessment of teachers' English skills highlights
scope for improvement and growth

As per an objective SVAR English Assessment conducted by Sattva, close to 3/4th of the teachers are at
still the Beginner CEFR level during the Endline. Though the overall scores highlight the scope for
improvement, teachers on average scored better in the conceptual English sections in comparison to the
pronunciation and fluency sections.

Majority of the Teachers are at the Beginner or Elementary level in the Endline Assessment
SVAR Functional English Assessment (CEFR Scale) | Phase 2 Teachers (N=185)

Beginner: Canunderstand and use familiar everyday expressions and
very basic phrases

Elementary: Can communicate in routine tasks requiring a simple and
direct exchange of information on familiar matters

Intermediate: Can deal with most situations likely to arise while travelling
in an area where the language is spoken.

Upper Intermediate: Can interact with a degree of fluency and

\ spontaneity that makes regular interaction possible without imposing strain

72%

O 0 O O

R | 1% o% 0%

% of teachers who completed test
”

A1 (Beginner) A2 B1 B2 (Uppar C1(Advanced) C2 (Proficient)
(Elementary) (Intermediate) Intermediate)

CEFR Scale
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85% of teachers themselves aspire to improve their English skills further, including their Grammar and
Vocabulary understanding. These competencies can be developed in the upcoming phase of the program
through higher immersion and practice of functional English concepts.

In the SVAR Assessment, teachers demonstrated better scores in the conceptual

understanding section
SVAR Functional English Assessment (0-100) | Phase 2 Teachers (N=185)

Overall Pronounciation Fluency Active Spoken Vocabulary BTG
Average Listening English
Score Understanding

4.3 While the program has equipped teachers with new English
pedagogical techniques, there is still active usage of vernacular
languages while teaching in the classroom

87% of Phase 2 teachers reported that Pehlay Akshar Training has equipped them with innovative
pedagogical techniques for English teaching in the classroom. These methods have proved to be effective
in initiating a positive shift towards learning the language, as per discussions with the teachers.

Phase 2 teachers are using various activities to improve students

English reading and speaking skills
Activities to improve students' reading and speaking skills | Phase 2 Teachers (N=220)

Reading Skill

M Phase 1 Endline

B Phase 2 Endline

Vocabulary Point and Read Theme Google bolo
Games Discussions

Speaking Skill

59%
46%
SB% 38%
° S/ T c—

Talk to Buddies Talking to parents Open Mic Nothing
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However, 93% of teachers reported
undertaking the active usage of
vernacular language in the classroom
due to students' inability to comprehend
English words and phrases.

Sattva's classroom visits further
corroborate the active usage of
vernacular language in 75% of the
classrooms observed

More number of Phase 2 teachers are using vernacular
language

Extension of usage of vernacular language in classroom | Phase 2
Teachers (N=221)

Phase 1 73%
Endline

Phase 2
Endline

4.4 Teachers have reported low confidence in their students’
current English competencies and a need for support in the

area

Only 24% of the Phase 2 teachers exhibit
confidence in their students' ability to
communicate in English. While there has
been a marginal improvement in the
teacher's perception of their students’
English skills, there lies the scope for
improvement.

Teachers have reported making efforts to
speak more in English in the classroom to
increase students' receptivity to English.
57% of the teachers also reported
needing further support from BMC and
Pehlay Akshar in their English teaching
for more effective engagements in the
classroom with the students.

57% Teachers require further support
from BMC to ensure improvement in their
classroom teaching

/ﬂ; f mlfl
13W
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We are an organisation driven by the mission to We offer end-to-end support covering :
end poverty in our lifetime. Our work focuses on
scalable solutions for sustainable social impact. + Research
+ Strategy consulting
We work with our clients - corporations, + |Implementation support
philanthropists, foundations and social + Programme design and management
organisations - to achieve social impact goals + Maonitoring and Evaluation
effectively and maximise the social return on + Impact assessment
their investment. + Social audit
+ Talent solutions
+ Organisation development programmes
+ Data and technology products

Deep understanding across sectors and
collaboration with multiple stakeholders drive
our work. This approach helps us and our clients
develop halistic solutions for solving critical and more as needed in our quest for better
societal problems, solutions.

T
IRRATIONAL COMMITMENT

TO SOCIAL IMPACT
7Y

We are driven by impact and powered new-age thinking and rigorous

by knowledge. We bring the right balance implementing, with empathy at the core.
of the head-heart-hand to our work. And that's what we deliver for our

We believe that age-old problems need customers and partners.

Talk to us today to see how we can co-creale maximum social impact.

@ www.sattva.co.in = impact@sattva.co.in

f www.facebook.com/Sattvalndia W twitter.com/_sattva

in in.lin kedin.com/company/sattva-media-and-consulting-pvt-ltd-

9 Bangalore | Mumbai | Delhi
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